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I ntroduction to L ear ning Disabilities

What will | find in thisreport?

There are two parts to the Learning Disabilities Initiatives Project. Part oneisto research
and andyze some of the recent resources on learning disabilities and adult learners that
are avalable in order to determine whether some are more appropriate than others to use
within the framework of the school board LBS environment. The second part is to use the
models of good practice that these resources support and find examples of their
successful gpplication dready in use by our sector. At the same time, the Practitioner
Training Strategy (for school boards) is being developed. It contains a module for
waorking with learning-disabled adults for practitioners and will closely connect to this
report.

My report contains a framework of procedures for working with alearner who may
possibly have alearning disability. Based on the research that | have done, | have made
recommendations for the processes that the staff in the LBS program should be using
from intake, placement, observation, screening for further evidence of learning

difficulties, appropriate instruction strategies and accommodation, and evauation of
progress. | have included information about resourcesthat | fed are extremely useful for
any LBS program to have. One difficulty that | found however was that several good
resources that were produced with limited one time funding in Ontario were not widdy
distributed and now are not readily available. That is unfortunate. So | decided to broaden
my research to the Internet where a number of excellent resources are available. Many of
these were developed through coordinated government funding initiatives in the United
States. Severd states maintain webdstes dedicated specificaly to adults with learning
disabilities and appropriate literacy programming. | have included Internet Linksto this
type of ste. They are spread throughout the report in the most appropriate section. These
Sites offer resources that can be browsed online and they aso have materid that can be
downloaded for use. For those who want to investigate further, | am aso including other
Internet Resources that | fed are noteworthy. | have included those at the end of the
gppropriate section under the heading: | want to learn more...

An Important Note about the Internet

Y ou will be reading this report as an Adobe PDF document. Many of you aso may be
reading online in a network environment with security precautions including afirewall.
Protocols to access the Internet may vary from network to network and from one
computer environment to another and you may think that the links are not correct or
current. If thelinksthat | have included do not work for you it may be necessary to
contact your technical support staff for assstance. Y ou can aso cut and paste the links
into your browser directly. | am sorry for thisinconvenience, but as security everywhere
tightens, what was once smple and straightforward has become much more complicated
for dl of us.
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Common Themes

Mot research in the area of adults with learning disabilitiesis very recent. And by
volume, it ismuch smdler than the area of learning disabilities as it relaesto children.
There were a number of excellent resources produced, some of which have been funded
by our own Minigtry of Training, Colleges and Universties aong with the Nationa
Literacy Secretariat. The more | researched, the more | found that there appearsto be
agreement on the best approaches to use and so the materia from different sourcesis
very smilar and familiar themes quickly emerged. And not surprisingly | dso heard those
themes echoed when | spoke to people about their “best practices’ working in the LBS
school board programs. Those themes were:

1. Learning disabilities come in many shapes and forms. The characteridtics that
people exhibit are different and often inconsstent. Take your timein order to
understand your learners. It pays off.

2. Thereisno one magic technique that can be applied in dl cases. But the teaching
drategies that the research supports are dl examples of good teaching
methodology thet al practitioners should be using.

3. Practitioners need to be flexible and patient and be willing to try different
drategies until they find the ones that are successful for each individud.

4. Leanersmus fed comfortable in the learning Situation. They can become
successtul learnersif they learn Strategies that they can gpply in many Stuetions.

As| spoke with LBS colleagues in the school board sector, it was evident that those who
felt they had good practicesin place were well aware of al of the above themes. Small
groups and individud attention were commonly cited as important factors leading to the

success of their LD programming. The following chart outlines the typica steps that take
place when students come to LBS programs. | think that by comparing the steps for
working with the LBS learner who may have alearning disability to the learner who does
not have alearning disability illugtrates the above themes.

Steps Learner withnoLD L earner with possible LD
Step 1: Intake Intake process to gather Intake process to gather
information re background, information re background,
education, goals. education, goas and possibly
Academic assessment to learning gtyles.

determine placement within
LBSleve.

Questions to help instructor
understand learning style
preferences for all learners are
often included at intake.

One school board reports that
their general assessment tool
includes many questions
similar to LD screening. It

Academic assessment to
determine placement within
LBSlevd. Some
inconsistencies may appear at
initia intake to suggest
learning difficulties may be
present. Instructor is given a
“heads up” to observe learner
more carefully over time.
(Sometimes the learner will
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often gives the instructor a
“heads-up” asto the
possibility of learning
difficulties and preferred
learning styles.

offer information about a
possible LD from school
experiences or will have
diagnogtic testing results.)

Step 2: Placement

Appropriate placement in LBS
program

Appropriate placement in LBS
program. Most school boards
report placement is based on
“most convenient” location for
the learner rather than a

dedicated class for specia
needs.
Step 3: Training Plan Training Plan development Training Plan development
begins. begins.
Classroom experience begins | Instructor beginsworking with | Instructor begins working with

learner to give best teaching/
learning experience.

learner to give best teaching/
learning experience.

Step 4 Instructor observes progress Instructor observes progress
being made and makes and notes difficultiesand
adjustments as necessary. One | possible signsthat could
board reports that a handbook | signal the presence of LD.
is digtributed to al instructors
to help them “understand
learning strengths”.

Step 5 Learner progresses at Instructor notices“ barriersto
appropriate pace for abilities progress that become evident

over time”. She arranges or
carries out screening for
possible LD. (other types of
referrals may be necessary
a0)

Diagnostic testing may be an
option for some.

Step 6 Learner attempts Instructor explains to learner
demonstrations to indicate that he/she may learnin
progress. Training plan goals different ways according to
arere-visited results of the screening.

Instructor does not use the
term “Learning Disability”.

If diagnostic testing has been
done by qualified
professionals, areport is made
available.

Step 7 Learning in LBS continues Instructor then modifies the

until goas are attained.

teaching/learning environment
to meet the needs of student

according to his’her strengths.
One practitioner reported that
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“alot of tria and error may be
necessary to find the best
program. The learner’s
training plan may have to be
revised or modified more than
once.” Training Plan is
smpler, broken into smaller
blocks.

Step 8

Instructor observes how the
learner is responding to the
revised strategies and makes
adjustments accordingly.

Step 9

The learner may now be ready
to attempt some
demonstrations that reflect
his’her goals. The ingtructor
decides how to modify a
demondtration so that the
student’s strengths are

recognized.

Step 10

Training Plan goals are
examined again.

It Takes Time

Asyou can see from this smplified process, the timeframe for determining successful
drategies and then gpplying them in the classroom environment with learners who have
LD issgnificantly longer than that for other learners. | have not presumed to put a
gpecific number or weeks or months. That would be impossible. Even if aperson arrives
with previous diagnostic testing repots, LBS staff has indicated that it may not be
applicable to the LBS program. | think that one of the most important comments thet |
have heard from severd LBS practitionersis that thereis no quick solution or easy
answver when helping LD learners. A learner may gppear to be making progress in some
areas while experiencing difficulty in others. In fact this inconsstency is something thet |

will describe in alater section.
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It Takes Time (continued)

Timeisrequired to assess needs and implement a program modified to fit learning
drengths. It is not uncommon for ingtructorsto try severa teaching strategies before they
find something that works effectively with a particular learner. There is an added
chdlenge for the school board sector when working with adults who have alearning
disability and thet isthat LBS programming is typicaly offered in multi-level classroom
settings. However, identifying the presence of alearning disability and determining a
Sudent’ s learning preferences must be done on an individud basis Since every learner is
different. Thistakestime- more time than would normaly be spent with alearner who
enters and begins to make timely progress. Once informetion is received about learning
syle preferences (usudly through the screening process, but sometimes at intake) and
appropriate teaching strategies are identified, then a classroom ingtructor can begin to
work successfully with an LD learner by teaching to hisher strengths. The " best practice’

solutions are not achieved overnight. The processis time consuming and chalenging and
we must recognize this and accept that it is necessary for success.

Please note that | have not included details of other types of possible testing or referrals
since the focus of this report is learning disabilities. During the screening process other
issues may become evident. We understand that adultsin the LBS programs have
challenging livesin many aress and as educators we must be ready to provide the
necessary supports and contactsin our own communities,

Please note: Throughout the report | have used both masculine
and feminine pronounsto refer to practitioners and learners. |
have aso used the terms “ students’ and “learners’
interchangeably.

Learning Disahilities Initiative Project Report, 2003



Understanding L earning Disabilities

In order to help adults who may have alearning disability, we should be aware of exactly
what learning disabilities are and conversely what they are not. At this point | would like
to indude the current definition of learning disabilities used by The Learning Disabilities
Association of Canada. It isfound on their website.

Official Definition of Learning Disabilities

Adopted by the Learning Disahilities Association of Canada, January 30, 2002

“Learning Disahilities’ refer to anumber of disorders which may affect the acquistion,
organization, retention, understanding or use of verba or nonverbd information. These
disorders affect learning in individuas who otherwise demondirate at least average
abilities essentid for thinking and/or reasoning. As such, learning disgbilities are distinct
from globd intdllectud deficiency.

Learning disabilities result from impairments in one or more processes related to
perceiving, thinking, remembering or learning. These include, but are not limited to:
language processing; phonologica processing; visud spatia processing; processing
Speed; memory and atention; and executive functions (e.g. planning and decison
making).

Learning disabilities range in severity and may interfere with the acquistion and use of
one or more of the following:

ord language (e.g. ligening, speaking, understanding);

reading (e.g. decoding, phonetic knowledge, word recognition, comprehension);
written language (e.g. spelling and written expression); and

meathematics (e.g. computation, problem solving).

Learning disahilities may aso involve difficulties with organizationd skills, socid
perception, socid interaction and perspective taking.

Learning disabilities are lifdong. The way in which they are expressed may vary over an
individud’ s lifetime, depending on the interaction between the demands of the
environment and the individud’ s strengths and needs. Learning disabilities are suggested
by unexpected academic under-achievement or achievement which is maintained only by
unusudly high levels of effort and support.

Learning disabilities are due to genetic and/or neurobiologica factors or injury thet dters
brain functioning in a manner, which affects one or more processes, related to learning.
These disorders are not due primarily to hearing and/or vison problems, socio-economic
factors, culturd or linguidtic differences, lack of motivation or ineffective teaching,
athough these factors may further complicate the challenges faced by individuas with
learning disabilities. Learning disabilities may co-exig with various conditionsincluding
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attentiona, behaviord and emotiona disorders, sensory impairments or other medica
conditions.

For success, individuas with learning disgbilities require early identification and timely
gpecidized assessments and interventions involving home, school, community and
workplace settings. The interventions need to be appropriate for each individud’s
learning disability subtype and, a a minimum, include the provison of:

specific skill ingtruction;
accommodations,
compensatory strategies, and
sdf-advocacy sKills

A Learning Disability is Different from a Developmental Disability

Do not confuse alearning disability with a developmental disability. Here is an accepted
definition of developmenta disability:

It isasevere, chronic disability of aperson which:

is attributable to a menta or physical impairment or combination of menta and
physica imparments,

islikely to continue indefinitely;

resultsin substantid functiond limitations in three or more of the following area

of mgor life activity:
o ddf-care
o receptive (understanding) and expressive language
o leaning

mohbility (ability to move)
sdf-direction (motivation)
the capacity for independent living

o economic sef-aufficiency
reflects the person’s need for a combination or sequence of specid,
interdisciplinary, generic services, individud supports, or other forms of
assistance which are of alifelong or extended duration and are individualy
planned and coordinated.

O O O

Are Learning Disabilities Related to Differencesin the Brain?

The Nationd Ingtitute of Mental Hedlth (U.S. Department of Hedlth and Human
Services) published the following information about LD and the brain:

In comparing people with and without learning disabilities, scientists have observed
certain differences in the structure and functioning of the brain. For example, new
research indicates that there may be variations in the brain structure called the planum
temporale, a language-related area found in both sides of the brain. In people with
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dydexia, the two structures were found to be equal in size. In people who are not
dyslexic, however, the left planum temporale was noticeably larger. Some scientists
believe reading problems may be related to such differences.

With more research, scientists hope to learn precisely how differencesin the structures
and processes of the brain contribute to learning disabilities, and how these differences
might be treated or prevented.

More General Information about L earning Disabilities

A learning disability (LD) isahidden handicap unlike blindness or pardyss. It isnot
possible to tell that someone has alearning disability smply by looking a him or her. It
affects peopl€ s ahility to either interpret what they see and hear or to link information
from different parts of the brain. L ear ning disabilities cannot be cured and do not go
away. They can affect many parts of a person’slife such as school or work, daily
routines, family life and even friendships. People with LD can learn to adapt and lead full
lives. If adults are given the right type of educationd experiences, they have aremarkable
ability to learn. However, like many other learning Stuationsin life, it becomes more
chalenging the older we get. It will probably take longer and require more repetitions
and it may require more diverse teaching methods than in childhood. But one thing that
worksin favor of adultsisthe wedth of life experience they bring to any learning
gtuation. LBS practitioners should maximize those experiences when teaching.

Adults with learning disabilities have average or higher than average inteligence. Their
generd inteligence is not impaired. They are not dow learners. They just learn
differently. They learn at a dower speed and through different methods than most of us.
Learning disabilities often first manifest themsavesin school becauise our school system
is based on reading, writing, Spesking, listening and math and if one hasalearning
disability in any of these areas, the inability to keep pace will become apparent. It isour
responsihility as educators to provide gppropriate and effective ingtruction to dl learners
in our classes. We must be aware of the variety of learning styles or preferences that exist
inal groups of students and then offer learning opportunitiesfor al of those types. All
LBS ingructors need the breadth and depth of teaching skills to alow them to offer
indruction in avariety of methods

Many Different Characteristics of L earning Disabilities

Thereisno sngle cause of learning disabilities and therefore no single set of
characterigtics that dl LD learners have. However it isimportant for practitionersto
recognize the most commonly observed characteristics of learning disabilities so that they
can begin to work more successfully with their LD learners. Every person who hasa
learning disability will exhibit different characterigtics. They will aso have different
learning Strengths. Inconsistent patterns are one of the key indicators that experts suggest
indicate the presence of alearning disability. LD adults are a chdlenging group of

learners to work with because there is no one program or one intervention that will work
for dl. Practitioners often try avariety of techniques and approaches before they find one
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that is successful with a particular learner. And that technique does not necessarily work
with the next LD learner who comesdong. Thereisno “quick fix” for this group. | was
hoping that the research would lead to some hidden treasure somewhere that would
unlock the secret to successfully working with al adults with learning disabilities but the
more | searched the more | redlized that practitioners who work with learning disabled
adults will have ongoing challenges. That does not mean they will not be successful, but
they will have to spend time persondizing materid and trying different gpproaches to
find the one that works best.

There are recognized teaching strategies and techniques that have been successful with
different types of LD and they can be used in agroup stting. Because we in LBS see
such alarge percentage of adults who appear to have varying degrees of learning
disabilities it is extremely important that LBS practitioners have knowledge of the
accepted techniques for working successfully with this group of learners. These
techniques for good teaching dong with specific srategies for working with a particular
learning style are found in later sections of the report.

An important consideration that practitioners should not loose track of is the importance
of asssting students to become independent adults. That aso gpplies to adults who may
have learning disabilities. Assgting them to develop their own coping srategies that can
be used after they leave the LBS classis perhaps the most important thing that we can
offer.

| want to learn more...

The Workforce Development Council for Seettle-King County has a website containing
al of ther procedures for working with LD adults. It is cdled the Learning Disabilities
Project. | am including the link to the “Understanding Learning Disabilities’ at this point.

There are anumber of excdlent articles at the website, At the end of each article are links

to the other topicsincluded. The information is useful without too much detal.
http://mwww.seakingwdc.org/ld/understand.htm
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| dentifying Adults with L earning Disabilities

Previous
diagnostic
testing

Taketimeto
know the
lear ner

Characteristics
of Learning
Disabilities

What We Can DotoHelp LD Learners

It is not uncommon for adults to come to an LBS class without a specific
diagnosis of alearning disability. But school board staff also report that many
adults do come to the LBS program with the knowledge that they have a
learning disability. It was most probably diagnosed when they were in school

as children. The information or report that they bring may or may not be
relevant to the LBS class. Some of the reports are a number of years old and
may not accurately represent the current abilities of the adult and the LBS staff
probably is not equipped to “trandate” al of the psycho-educational data that
the report contains.

Conversdly, even after participating in the intake process, developing a
training plan and actualy entering a class, there may not be specific evidence
of alearning disability. As| wrote earlier, inconsistencies of behavior and
performance are often indicators of alearning disability. Thiswill only
become known over time. Careful observation of alearner over a period of
timeis very important. This was made clear to me both in the resources that |
reviewed and from discussions with staff in LBS programs. One of the first
things that LBS practitioners should have available is alist of some of the
characteristics that can be observed that could suggest the possbility of a
learning disability. There are a number of these lists available.

Observable Characterigics of Adultswith Learning

Disabilities

One of the characterigtics of having alearning disability is the inconsistency of
performance from one subject to another and from one day to the next.
Therefore LBS instructors should be observing the learners in their classes
daily and especialy watching the adjustment of a new learner to the
teaching/learning process. Knowing the signs of possible learning disabilities
isavauabletool for dl LBS ingtructorsto have. But it isimportant not to
jump to conclusions about whether or not alearning disability is present. Many
of us exhibit any number of the characteristics of potential learning disabilities
from time to time. Checklists are handy but should not be considered as an
ultimate authority.

Below | have included some of the signs that could be observed in an LBS
classroom. The presence of some or al of these signs would suggest that there
isapossible learning disability and the instructor may decide that it is
appropriate to discuss screening with the learner if that option is available. But
be aware that conclusions should not be made based on smply observing any
or some of these characteristics on one occasion. Experienced LBS staff have
said that patience is important and observation over aperiod of timeis
necessary.
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Some Signs of L earning Disabilities
Attention
easily distracted
can't focus on atask
impatient
Hyperactivity

findsit difficult to St for long periods of time
fidgets continually to the annoyance of others

Hypo activity

displays an unnatura state of inactivity
tires eadly and accomplishes little

Reasoning and Processing

can't recognize mistakes

tasks take longer

appears disorganized

makes impulsive decisions or judgments

Memory

can’'t remember information easily
has difficulties recaling ingtructions and following directions

Ora Communication

omits or uses words inappropriatey
mispronounces words

makes grammatical errors

trouble expressing thoughts concisaly

Listening Difficulties

has difficulty perceiving dight distinctions in words
has difficulty understanding abstract concepts
has difficulty processing large amounts of spoken language
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I nconsistency
of
performanceis
often prevalent
with adults
with learning
disabilities.

Reading

trouble reading applications and forms
reverses |etters, words and phrases
avoids reading out loud

reads words or syllables backwards
cannot use basic phonics

reads haltingly without comprehension

Writing and Spdlling

poor handwriting, spelling

writes |etters or numbers upside-down, backwards
cannot remember spelling patterns

spells the same words differently in one document
mixes lower and upper case inappropriately

has difficulty applying grammeatica rules

difficulty expressing thoughts

whispers to salf while writing

Mathematical Calculation and Application

can’'t do written calculations

difficulty copying numbers or working in columns

trouble with left/right orientation

reads numbers backwards

cannot follow sequentia procedures and problems with multiple
steps

Difficulty managing money

Adults who have learning disabilities may exhibit one, two, or al of the
above characteristics or different characteristics atogether or different
ones at different times. Often an adult with LD will function very well in
certain subject areas and then experience a great dead of difficulty with
another subject. For example a person may have good verbal skills but
have difficulty putting thoughts in writing. This performance
inconsistency in academic subjects is also agood indicator that alearning
difficulty may be present. It isaso an indication that the individua is not
just a“dlow learner”. Difficulty in al subject areas on an ongoing basis is
more likely to indicate a developmenta disability.

| think that the following checklists of “LD characteristics’ are user
friendly and | would recommend that practitioners have at least one on
hand.
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Check listsfor
LD
characteristics

If Only | Could Read Write Spell, Tennessee Literacy Resource
Centre. It is available as a PDF file to download. The entirefileiswell
worth reading but for this reference | am suggesting that the checklist
in the appendix is quite useful. Thisis abrief check list that was
developed as part of an “action research” group of practitioners who
met, tried techniques and reported back to each other about what
worked well with their literacy students. Thislink is to the entirefile,
but the checklist is Appendix 2.
http://dlincs.coe.utk.edu/pdf/Read-Write-Spdll.pdf

The Learning Disabilities Association of Canada has a brief
introductory article to learning disabilities and adults including a brief
list of characterigtics. The link to the article is below:
http://www.ldac-taac.calenglish/indepth/adul ts/adul tid.htm

Another excellent list from the Bridges to Practice website is
presented as a PDF file for downloading. It is an excellent list of
characteristics presented in an educational perspective. The
characteristics are described by reading, writing, speaking, listening,
math, thinking and “other” difficulties such as relating socidly. Itis
very helpful for the LBS practitioner. Here is the link:

http://www.fl oridatechnet.org/inservice/bridges/tables.PDF

Learning Disabilities Best Practice and Innovations. A series of
bulletins for literacy programs published by the Ontario Literacy
Cadlition, spring 2001. The list of “Possible Signs’ ison page 9. |
think that this bulletin is useful for al literacy instructors because it
gives an excdlent overview of the kinds of issues that need to be
addressed. It isnot too large to be intimidating for the average LBS
instructor.

Learning Differently: A Learning Disabilities Resource Guide by
Sheila Marshall for Community Literacy of Ontario, November 2001,
page 6. SheilaMarshal includes alist of characteristics that were
originally developed for Destination Literacy by the Learning
Disabilities Association of Canada

Target Literacy A Learning Disability Resource Guide. Pat Hatt &
Eva Nichols. Learning Disability Association of Ontario.1992. The
checklist is called “ Some Obvious Signs of Learning Disabilities’ and
it isfound on page 28.
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ScreeningLBS
learnersfor
possible
learning
disabilities

What can
screening
accomplish

Screening vs.
Diagnostic
Testing

What do wedo if we sugpect a L earning Disability?

If an LBS instructor suspects that there is a student in the class with alearning
disability, then screening is probably the appropriate step to take. Screening is
the process of gathering relevant information about an individua through a
variety of methods. It generaly includes observation, interviews, self-
reporting and the use of a screening tool. Thisis not the same as diagnostic
testing and it does not have to be done by a qudified professional such asa
psychologist. Screening will not definitively answer the question “ Does this
person have a learning disability?’ Only diagnostic testing can answer that.
Screening will give substantia evidence about the likelihood of alearning
disability. And it may then be used as the basis for recommending that
diagnostic testing should take place. Screening can usually be done within the
framework of the LBS program and it can give valuable information about the
individud that will help the instructor provide an gppropriate LBS
environment. It will aso give the instructor the information needed about the
person’s preferred learning styles, which will then alow the instructor to
modify hig’her teaching strategies. The screening process can usually be done
in 1-2 hours at no extra cost to the student. It may be al that is required,
depending upon the goals of the learner. Diagnostic testing typicaly takes
much longer because a battery of psycho educational standardized tests are
administered which are then interpreted by a professional who may charge
approximately $1000 per client.

It isimportant to be clear with the learner who is being screened exactly what
he/she can expect from the process. The screening process:
- should be a non-threatening interview in aquiet place

will ask questions of the learner that will help LBS program staff to

develop alearning program that suits his needs

will be confidentia

may indicate that a person should be referred for diagnostic testing in

some Situations

only be doneif alearner agrees

It is generally not necessary to screen every learner who comesto the LBS
program. Severa school board contacts told me that their intake processis a
one-on-one interview, which is very similar to an LD screen. Thisisdone
particularly where the program is relatively small. There is no question that it

is atime consuming procedure, so for many school board programs it makes
sense that a screening process would be used only in situations where it
appears to be the best step to take for a particular learner. Thisfurther indicates
how important it is for the LBS instructor to observe the learnersin the class
on an ongoing basis in order to monitor their progress and to be fully aware of
the signs that may show the presence of alearning disability.
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Successful
Screening
procedures
used by school
boards

Ask theright
guestions

Gather good
infor mation

There are severa screening tools that are used successfully by school board
LBS programs. | have found that they are variations on the same theme. One
might appeal more to your staff than another. They each require intensive one-
to-one time spent with an individua but they provide valuable information. It

is probably the only way that your LBS staff will really get to know the learner
and be able to set up a successful LBS learning program for him/her. One LBS
contact told me that the more questions that she asks about education and work
history, the more helpful it is. She suggested that by structuring the questions
carefully, you can learn alot about learning styles. Much of the written
documentation that she has received from previous testing is not that useful to
LBS practitioners, especidly if they are not psychologists. Therefore she feels
that it is more useful to ask the questions herself and encourage the learners to
sdf-identify any difficulties they have experienced.

The screening process should gather information in a variety of ways.

Interview with the student. The purpose of the interview isto gather as
much relevant information as possible in the following aress.

Family background

Health issues

Education history including subjects that he/she was good at,
subjects he/she didiked, specia help received

Employment history including types of jobs done and gods
for future employment

Reading abilities

Writing and spelling abilities

Mathematical abilities

Memory issues

Strengths and learning style

Compensatory strategies used currently

Informal Academic Assessment This assessment would be different from
the intake assessment. It would focus on specific tasks that are difficult for
individuas with LD.

Reading attitudes

Decoding tasks such as letter identification , phonetic patterns,
word recognition

Listening comprehension tasks

Reading comprehension tasks

Attitudes towards writing

Writing assessment

Spelling assessment followed by an andysis of spelling errors
Attitudes towards math

Math assessment including everyday math tasks

Close observation during the assessment process to look for attention
issues and self - esteem.
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Recommended
Screening
Tools

I have reviewed the following screening tools. They provide a great deal of
information about an individua who is suspected of having alearning
disability. Once the information is collected, the results are then shared with
the learner and the instructor in the LBS class. It is very important for al staff
in an LBS program to maintain the highest degree of confidentiality around
any type of records pertaining to their learners. Adults who may have a
learning disability are particularly sensitive and should be reassured about the
security and confidentidity of any information about them.

The one toal that is recommended by school board LBS staff most frequently
comesfrom Destination Literacy. It is aso the most thorough. One
practitioner told me that her school board has modified a version of the
Destination Literacy Screening Tool. It takes between 1-2 hours to complete.
But she feels that more helpful information is now transferred to the
practitioners so that they get an excellent start in really understanding their
learners.

Destination Literacy: |dentifying and Teaching Adultswith
Learning Disabilities. Ottawa: Learning Disabilities Association of
Canada 1999.

This screening tool includes guiddines to the interview process, a
screening questionnaire, and guidelines for interpreting the
information gathered. Also included in the book are Informal
Academic Assessments on reading, writing, spelling and math.
They are presented within the framework of developing an
inventory of the learner’s strengths in order to prepare the best
program for him/her. The material is very thorough and provides
excellent information if a program has enough time to administer
and interpret the results.

Target Literacy: A Learning Disabilities Resource Guide by Pat Hait
and Eva Nichols. Toronto 1992.

The screening information contained in this book is presented as a
step by step interview process, athough not in questionnaire
format. Y our program would have to design its own forms
following the interview questions. There are spelling lists and
some reading selections to choose from.

Learning Differently, Students with Learning Disabilities by Helen
Woodrow and Frances Ennis. Educationa Planning and Design
Associates, St. John’'s Newfoundland.

This book contains “useful questions’ for the screening interview.
Again the LBS program would design their own questionnaire
based on the questions, which are very thorough.
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A case for
Diagnostic
Testing

A variety of
tests ar e used

How to make
thetest results
useful

Diagnogtic Testing, a Best Practice Example

One school board manger reported a unique diagnostic testing processin
operation that may offer some new ideas for other boards to consider. Not
every LBS learner is recommended for diagnostic testing. They are careful to
observe initially to make sure that the person who may be having difficultiesis
not smply a“dow learner”. The board has established critical links with other
literacy serversin the community. They have “banded together and obtained
funding to employ psychologists and various psycho educationa workersto
identify LBS learners with LD and to provide specific information about how
people learn.” The manager felt that it was important for learnersto
understand their own strengths and what techniques work best for them. They
are then able to explain this to families, teachers or workplace contacts.

Even if there is areport that was done when the learner was in school, there
could be significant changes in the nature of the learning problem so new tests
could be very helpful. She stresses that if you are investigating the possibility

of diagnostic testing you should make sure that a broad range of tests are going
to be administered. These include an 1Q test, a Reading Comprehension test, a
reading test, a listening comprehension test, awriting test, memory test,
achievement test, decoding tests, mathematics tests and possibly an ADHD
test. Thisin-depth testing often takes about 8 hours. It is also crucia that the
learner understands the results of the tests, so that he/she can explain them to
the LBS practitioner. So it isimportant to establish the parameters of the
debriefing process. If possible it would be helpful to include an LBS staff
person in the discussion of the report with the learner but thisisn’t dways
possible.

One recommendation was to make sure some specific areas are included in the
report so that it is useful for LBS. These areas are:

Aresas of strength
Areas for improvement
Recommendations for reading, writing and mathematics

In another school board interview, where a diagnostic testing processwasin
place, | wastold that each learner received areport that included good
teaching techniques to use as well as a personal learning plan. This however is
not the norm, so you should be prepared to request it when arranging for
diagnostic testing and reporting.
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Self screening
asatool for
the lear ner

Learning Style
Checklistsfor
Learners

Sdf Screening by the Learner

Some of the research suggests that self-screening can be a valuable process for
the learner to experience. | have found severa examples of “self screening”
that | think are worthwhile for an LBS environment. People know a great deal
about themselves but often a person with a learning disability cannot express
himsdlf clearly enough to help an instructor understand how to help his
learning. These learning inventories are not difficult to administer and in fact
may be useful for al LBS learnersif the general intake assessment doesn’t
gather some kind of learning preferences information. A number of school
boards routinely use a“learning preferences’ checklist. Some boards report
using learning style checklistsin their initid intake. One popular learning
preferences checklist is from CABS, developed by Literacy Link of Eastern
Ontario. The information gathered in this type of questionnaire is worthwhile
for ingtructors to have so that they can tailor their teaching to their learners
needs regardless of whether or not alearning disability is present.

Here are some suggestions for self screening tools:

Analyzing my Learning Strengths and Struggles. Keys to Effective LD
Teaching Practice funded by Tennessee Department of Human Services.
Produced by the Knoxville Centre for Literacy Studies, University of
Tennessee.

This checklist is part of alarger document that is available as a PDF file and
can be downloaded from the Nationd Institute for Literacy, Southern LINCS
dte. It is7 pages of questions asking students to answer many of the same
guestions that a screening interview would ask. The topics are on
srengthg/abilities, hedlth factors, reading, writing, spelling, math, attention,
organization and social characteristics. It is presented in a user friendly manner
with large font and lots of white space so it should not be too challenging for
learners to work on it unassisted. Below isthe link to the checklist. It can be
foundin Appendix 2 of the PDF file.

http://cls.coe.utk.edu/pdf/LD Teaching Practices.pdf

Learning Styles Checklist and Multiple I ntelligences, Northwest Territories
Literacy Council. | found that this website had some very user friendly
checklists for learning styles and multiple intelligences. They are suitable for
some good information gathering about learnersin any LBS classroom and not
specifically for adults who may have learning disabilities. Hereisthelink to

the home page. Go to the adult literacy section for their information about
learning styles and multiple intelligences.

http://www.nwt.literacy.ca/
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During the school board interviews, 2 other self screens were recommended
which are probably aready in most LBS programs.

“Way to Go” Bulletin 4. Ontario Literacy Coalition, June 2001. The self
screen isonly 1 page, and ingtructors can quickly use it with dl learners. |
have included it as Appendix 1. Severd people in the best practice interviews
suggested this self screen.

Common Assessment of Basic Skills, “ CABS’ from Literacy Link Eastern
Ontario (LLEO). A number of school board practitioners have reported using
the “learning styles” checklist from this resource. It is a self screen for learners
athough not specificaly developed for LD

Soreening I nformation Enhances Under sanding of L earning
Disabilities

Once a screening process has taken place, the LBS program should have a
great deal of information about how a person learns and where his strengths
and difficultieslie. A good screening tool will help the learner and staff in the
LBS program understand what kind of learning differences may be present.
Although the results of the screening tool will not give a*“learning disability”
diagnosis, it is helpful for usin LBS programs to understand what the most
common type of learning disabilities are.

The following article was used by Pat Hatt in the Learning Disabilities
Literacy Project. It is available on the Internet at the Learning Disabilities
Association of Ontario Site. | have included it here because | fedl that it is
important to have a good understanding of learning disabilities in order to be
able to help the adults in LBS classes who exhibit these problems.

A Listing of Learning Disability Groupings

From An Introduction to LEAP and Learning Disabilities, 1999, L.D.A. of
Ontario

Most learning disabilities relate to language usage and language processing.
Research indicates that over 80% of persons with learning disabilities have
language processing difficulties. In many cases, learning disabilities result in
people not understanding and/or remembering the written or unwritten rules or
patterns that govern the things that we do. These may range from the rules of
reading, spelling or grammar to the rules of social behaviour and the way we
do our jobs. Often such rules are not taught to people in a direct manner. It is
assumed that having seen or heard something once, they will know how to
apply the rules or systems in another somewhat similar Situation, that is, how
to generdlize from a specific situation or how to apply some generd skillsin a
series of specific situations. Persons with alearning disability can learn these
things provided they receive direct instruction, have the opportunity to practice
the skills and can apply any needed accommodations or coping strategies.
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Visual problems

These problems relate to information received through the eyes. However they
are not the usual problems of the eyes, such as shortsightedness which are
correctable with glasses:

Impaired visual perception leads to difficulties in seeing the
difference between similar things, such as similarly shaped objects,
including letters, such as b and d.

Poor visual memory results in people not remembering things that
they have seen often before. This can include things such as people’'s
faces, words, their own name in written form, and the street corner at
which they need to turn to get home.

Figure-ground discrimination problems are a particularly complex
form of avisua perception problem. A person who has this kind of
learning disability is unable to identify a specific thing when it is
surrounded by similar things. For example, the person does not see the
traffic light or the stop sign on a busy street. It can aso include many
things related to reading or writing. For example, not being able to
find the place to write one's name on an application form can be
extremely aggravating for someone trying to apply for ajob.

Reversal of letters, words and numbers isthe most commonly
recognized sign of alearning disability. People who experience
reversalstell usthat it is extremely frustrating, because it doesn’t
happen always. Sometimes 41 will appear as 14 and sometimes not.
They have no consistent way of knowing which is correct. As aresult
they can only deal with written material, and especially numbers,
extremely dowly and carefully, constantly checking themselves for
accuracy.

Visual tracking problems affect a person’s ability to follow the lines
on a page. People who have this disability explain that the words
move around or dip off the edge of the page.
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Auditory problems

Auditory problems relate to information received through the ears. While the
person who has auditory learning disabilities may appear hearing impaired, the
difficulties do not relate to the volume of the sounds which the individuad is
attempting to hear. In other words, shouting at the person with auditory
learning disabilities will not help. If anything, it may make the problems

worse, due to the distortion of shouting.

Impaired auditory perception means that the person will not hear
everything said or hearsit incorrectly. For example, they may have
difficulty with syllables that are not accented- seven and seventy may
sound the same. Similarly, they cannot distinguish between words that
sound somewhat dike- for example, how and who.

Poor auditory memory results in a person having difficulty
remembering what has been said. Short term and/or long term memory
may be affected, they may remember things said in the past, but not
recall their own words from just a moment ago. Or they may have no
long term memory for things they have heard.

Poor auditory sequencing skills interfere with a person’s ability to
follow instructions. Thisis an extreme form of poor auditory memory.
It can cause significant difficulties on the job or in socid Situations.

Poor listening skills mean that the person has difficulty selecting the
sounds to listen to. He may hear a confusing jumble of unsorted
sounds, rather like having the television, radio and vacuum cleaner all
running at the same time.

Children acquire listening skills a a very early age, and the skills of selective
listening, (knowing what to focus on and what to tune out) are reinforced as
they mature. A person with poor listening skills may appear uncaring or
uninterested, rather than just confused.

Specch problems

These problems are considered a learning disability, when the difficulty lies
with the words used, the sentence structure, the style. Difficulties with
pronouncing specific words are not usually included. Y et, people who have
this kind of learning disability may consistently mispronounce common words,
saying “bisghetti” for spaghetti or “hopsital” for hospital.

They may also mix up their sentences, such as saying “start and restop”
instead of “stop and restart”. Many will consciously choose simple words
when they are speaking athough they understand and can write correctly more
suitable and complex words. The reason for these difficulties may relate to any
of the auditory difficulties described above.
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Motor problems

Motor problems relate to the body’ s neuro-muscular or sensorimotor or
sensory integrative functioning. The individua who has these difficultiesis
not in any way physicaly impaired, but may appear clumsy and
uncoordinated.

Eye-hand coordination difficulties will show up in difficultieswith
handwriting and activities, such as using certain tools. It isinteresting
to note that 11% of the generd population is left-handed and therefore
may have difficulties with using the tools of an essentialy right

handed world. On the other hand, |eft-handedness occurs twice as
often (approximately 25%) among those who have learning
dissbilities.

Small muscle control difficulties may result in awkwardness such as
migudging where to place things.

L arge muscle control difficulties will show up in clumsiness,
awkwardness, difficulties with certain physical activities such as
dancing and sports.

Organizational problems

These problems relate to an individua’ s ability to manage time, space, certain
functions and generally ordering the necessary tasks of daily living.

Difficulties with managing time results in not meeting deadlines and
having a poor or virtually no sense of elgpsed time. Such people may
be late or very early for appointments. This may be because they do
not know how much time to alocate for tasks.

Difficulties with organizing tasks results in not understanding the
logical sequence of steps required to carry out a specific task. These
may be smple things such as getting dressed, or cooking a meal such
that the meat, vegetable and potatoes are al cooked at the same time.
Or they may be complex tasks such as planning a party or a move or
dealing with the demands of the workplace.

Difficulties with organizing space such as a closet, desk or the kitchen
cabinets results in the individud living and functioning in a state of
disorder and never being able to find things quickly and efficiently.

The skills of what are called executive functions are often impaired in
people who have organizationd learning disabilities. These skills are
needed to plan, manage and evauate things in everyday life aswell as
in the work place.
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Conceptual problems

Conceptual problems relate to people’ s ability to understand abstract idess,
consequences and many other important functions in their daily lives which
are not usually taught directly but are acquired incidentally. Common signs
include:

Difficulty in judging nonverba language such as facial expressions or
body language.

Difficulty in understanding figures of speech such asidioms,
metaphors or similes. For example, a person with this difficulty might
take an expression like “It’s raining cats and dogs’ absolutely literaly,
and expect to see animals falling from the sky.

Difficulty in anticipating the future or predicting consequences. The
individua may do something without considering its consequences for
others. Thiskind of difficulty leads some people with learning
disabilities into trouble with the law. In fact, two out of three

offenders manifest some form of alearning disorder, usually a specific
learning disability. However, this does not mean that most of the
people with learning disabilities are at risk for crimina behaviour.

Predisposition to rigid thinking or functioning, where a person may be
unable to see that flexibility is required to deal with a situation. Or
even if recognizing the need, is unable to practice flexibility.

Poor socia skills and socid relationships may result from conceptua
learning disabilities. Some examples are: lacking the “ socia graces’,
not maintaining eye contact during a conversation, standing too close
to another person, using an inappropriate tone of voice or language.
Good socid skills are very important for success in employment as
well asin dally life Stuations.

It isimportant that we do not fall into the trap of assuming that everyone who
has poor social skills or who is rude has a learning disability. Similarly, we
should never excuse inappropriate behaviour saying that this person probably
has alearning disability.

Learning Disahilities Initiative Project Report, 2003 26




A Handy
Reference
Guidefor
Practitioners

Non-verbal learning disabilities

Nonverbal learning disabilities have only been recognized in the last few

years. People who have these difficulties often have excellent verbal skills, but
have problems with visual-spatial and certain conceptual tasks. These tend to
result in problems with mathematics. Others have socid skill difficulties.

Attention deficit hyperactivity disorder

While Attention Deficit Hyperactivity Disorder (ADHD) is not alearning
disability in itsdlf, this condition is very common among people with other
learning disabilities. In fact, over 75% of those who have attention deficit
disorder have accompanying learning disabilities and about 30% of those who
have learning disabilities have an accompanying attention deficit disorder.

ADHD is a syndrome which is characterized by serious and persistent
difficultiesin at least two of the following specific aress:

Attention span
Impulse control
Hyperactive behaviour

Some people who have attention deficit hyperactivity disorder use medication
to assist them with paying attention. The medication, most commonly Ritain,
does not directly affect the learning disability. However, by improving the
person’s ability to pay attention, he or she can cope with the learning disability
more effectively.

© Learning Disabilities Association of Ontario
L earning and Employment Assessment Profile (LEAP)

The purpose for including the above article is to help our understanding of
people who have learning disabilities. Better understanding of our learnerswill
help us become better instructors. Remember our goal is not to attach a label
to someone. In fact, it isvital that we do not tell anyonethat they have a
lear ning disability based on screening results. Our responghility isto
explain to alearner that he/ she may learn differently and that we will try to
help him/her work on techniques that will help him. We should explain that

we will help him use his learning strengths in order to compensate for his
difficulties.

In 2000 Pat Hatt wrote Special Needs Assessment Procedures with funding
from MTCU and the NLS. | am including the link to the pages concerning
adults with learning disabilities. It is a short guide for practitioners who do not
have alot of time but would appreciate some guidance when degling with
adults who may have LD. It is very user-friendly and only 4 pagesif you want
to print it.

http://gear.torque.net/~bpd/dev/snap/learning.htm
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In the Classroom

Teaching Techniques and Accommodation

Research stresses that good teaching methods agpplied in the correct circumstances will
help students with learning differences to succeed. The teaching methods that are
recommended for particular learning needs are aso good teaching methods for dl types
of learners. By varying teaching techniques, the ingtructor can help “al of the people
some of thetime’. But by being aware of the learning needs of specific learners and by
matching the best teaching Strategies to those needs, there is a greater chance of success
for learners with LD who may only learn successfully when their learning strengths are
used. In fact, lack of flexibility inlearning dyle is a characterigtic of people who have
learning disabilities. This doesn’'t mean that the ingtructor has to learn “extra’ or
“different” gpproaches. Most students with LD can improve after minor adjustments or
modifications to teaching are put into place. Those “good” strategiesthat | will cover in
this section are good for dl learnersin the class.

Classroom Consider ations

We should keep in mind aso that within the school board sector we will be workingin a
classroom environment. The Size of the class will vary from one board to the next. In
many boards there are not designated classes only for people who have learning
disabilities. However, from conversations with LBS gt&ff in the school boardsit is
evident that certain specia arrangements often exigt. In interviews with school board staff
who fed that they are working successfully with their LD learners, the dlass sze typicaly
is kept under 10 learners. However, even with that number of people in the group there
will be dl types of learning preferences present. People who have learning disabilities are
a heterogeneous group, meaning they have different disabilities and exhibit different
characterigtics. They cannot dl be trested in the same way. The school board practitioner
must vary his’her teaching strategies routingly so that everyone' s needs are met. Assisting
specid needs learners without ignoring the rest of the classis an ongoing respongibility
and challenge of the classroom practitioner. Some school board practitioners have
reported success when they can combine asmal group of learners who have smilar
learning syles. Hexibility on the part of the ingtructor is essentia according to numerous
interviews and tailoring the materid according to individua needsis very common.

Initidly, | fed it ishdpful to look a alist of good teaching practices. Then we can
address gtrategies to use for specific types of learning disabilities
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Good Classroom Teaching for All Kinds of Learners
Thefollowing list is adapted from two sources:

1. Anexcdlent webste cdled “ hello friend” . (hitp://Awww.hdllofriend.org) isthe
webgte of the Ennis William Cosby Foundation. Ennis Cosby, the son of Bill
Coshy, was an educator with learning disabilities himsdlf. He was killed severd
years ago and this foundation, in his memory, is devoted to helping people with
learning disabilities. Thisinformation is part of the excelent materia found in the
“teaching” section of the Site

2. Thelig that was developed by the LBS managers during the Learning Disabilities
Project discussion groups at the LBS Day in December 2002. These good
teaching techniques are currently in use in many school board LBS programs.

A) Edtablish a dassroom that promotes learning
All students can become capable and improve in an area of weakness
There are many different ways to learn
It is not how quickly but how well you learn
Mistakes are okay
Good students learn how to learn

Encourage learners to communicate their needs through alearning journd and
sdf advocacy

Permit movement around the classroom

B) Send a clear message
Egtablish eye contact
Speak clearly
Reduce background noise
Use multisensory supporting materid
Give copies of materid that is on the board or on overheads.
Use large fonts and lots of white space
Understand that remembering and following directions is difficult for some
Give sufficient time for students to process, be willing to repeat

C) Teach for Understanding
Let sudents know why you are teaching something
Organize what you are teaching
Help students see rules, structure and patterns
Establish connections by using linguigtic markers such as*“in conclusion”, “there
arethree main things...”
Usered life examples, practica applications and persona experiences
Explain and practice difficult materia in meaningful chunks
Provide frequent opportunities to review, and summarize
Reinforce understanding by applying skillsto new or related contexts.
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D) Use Multi-sensory Teaching Techniques
Use more than one modality, encourage active involvement
Materids should be clear, focused and well organized so that students understand
their purpose
Use visud techniques for students who learn better with materid that they can see
Verbdize and give learners opportunities to hear themsdlves and each other in
order to address the needs of those who learn by hearing. Teach note taking skills
and active ligening.
For those who learn by doing offer role-play, demongtrations, physical modes of
concepts.
Help students understand that there are different ways of learning and help them
to recognize which are most effective for themsdves
Use a computer for writing to help those who have difficulty with print

E) Provide Clear Structure
Usevisud organizers
Provide awritten lesson plan or guiddine
Connect daily lessonsto short and long term gods
Give assgnments ordly and in written form
Establish consistent routines

F) Provide Meaningful Feedback
Recognize that individua needs require different amounts of practice
Give frequent feedback
Help learners understand the strengths and weaknesses of their work
Teach students sdif-evauation
Keep student work in an organized file so that progress can be seen

G) Teach SKillsthat are Embedded in the Materid
Don't make assumptions about what learners know
Teach how to use memory drategies
Teach students how to be organized
Teach essentid sKkills to make them as autométic as possible

H) Offer Alternatives
Allow different types of assgnments and tests
De-emphasize the role of speed of performance
Allow studentsto move to aquiet areato work if it is helpful to their needs
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I) Involve and Respect Students as Partnersin Learning
Involve studentsin cresting a respectful classroom atmosphere
Give learners opportunities to question, explain, clarify
Encourage students to connect what they are learning to their daily lives
Teach learners how to st redlistic gods
Individualize assessment

J) Intervene Effectively with the L earner who is Experiencing Difficulty
Develop techniques to monitor students understanding as materid is presented
If alearner does’t do hig’her work, take active steps to understand the reasons
Bresk materid into smdler chunks
Provide opportunities to succeed

Direct Instruction

The term “direct ingtruction” has gppeared in severd resources that | have reviewed. The
following modd was adapted from Instruction: A Models Approach (Gunter, Estes &
Schwaab, 1995).

Provide Objectives, Establish Expectation, and I ntroduce the Skill
A. Activate background knowledge
B. Involvedl sudents
C. Rdaetored life
D. Labd thelearning and set gods

Ingtruction: Introduce and Model the SKill
A. Teacher doesit. (students use eyes and ears)
B. Teacher doesit; sudents help. (students use eyes, ears, and voices
C. Studentsdo it; teacher helps. (Students use eyes, ears, voices and pencils)
D. Studentsdo it; (Students use pencils)

Guided Practice with Feedback
Students have the opportunity to practice their new skills under the teacher’s
supervison. Thisisagood opportunity for peer tutoring or cooperative learning,
especidly in the context of word problems.

Closure
A. Tdl mewhat you have learned.
B. Show mewhat you have learned
C. Do onemore.

I ndependent Practice and Generalization
A. Have the students practice new skill independently
B. Have students review skill daily
C. Besureto goply thisskill to home and work
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Even though the LD learners may have different learning strengths, they will benefit from
this direct pproach to ingtruction because it hel ps them to process information using
different senses. Mutisensory approaches to teaching are widely recognized as the best
waly to succeed with people who are having difficulty learning.

Clarifying Terms

Making adjusmentsin order to facilitate learning is the underlying theme when working
with LD adults. The terms “accommodations’, “adaptations’ and “modifications’ are
often used. It isimportant to know what each term meansin this context and to use them
conggtently

Accommodetions enable the learner. In some Stuations they are mandated by law if the
person has had an officid diagnosis of LD. Adaptations may be the same as
accommodations but if there has been no officid LD diagnosis they are not required. In
the case where we have an LBS |learner who has been screened and has exhibited many
characterigtics of LD, they may be very helpful to the learning process.

Making Accommodations or Adaptationsin the LBS Class

Theligt that | have provided here is adapted from two main sources however variations of
these accommodeations can be found in most learning disabilities teaching references.
They are presented according to the type of learning difficulty a person may exhibit. The
accommodation can help that type of learner succeed in the classroom.

1. Keysto Effective LD Teaching Practice. University of Tennessee Literacy Centre.
Downloadable as a PDF file from Southern LINCS Learning Disgbilities Specid
Callection. The link to this resourceis found &t the end of this section.

2. LBSManagers Discussion Groups, Focus on Learning Disabilities Initiatives on
December 4, 2002

Audltorv Processing Difficulties: Accommodations or Adaptations
Offer an optional quiet space to work for those who need it
Reduce background noise, perhaps headphones could be afilter
Break alesson into manageable chunks
Use a chalkboard or chart paper
Usevisua supports
Provide printed outlines of lessons
Use atape recorder so the learner can listen again, stopping when necessary
Use computers with voice synthesizers
Encourage reading doud or planning with a partner
Extended time for completing atask
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Visud Processng Difficulties. Accommodations or Adaptations
Reduce visud didractions
Provide ord ingtructions
Write on dternate lines
Use colored overlay plastic sheets on top of printed materid (yelow or light blue
works well)
Use colored pensto highlight and underline
Using large print and lots of white space
Use aruler or blank sheet of paper to help learner identify whet line heisworking
on
Limit the amount of copying
Work with a partner who will read materia
Use computers with magnification hardware
Using legd pads turned on the sde to give columns for math
Allow extended time for completing atask
Use organizationd aids such as day planners, color-coded material
Use assistive technology such as caculators, books on tape, spell checkers, text
readers, software for speech recognition

Attention Deficit Disorders are not precisdy learning disabilities but are often grouped
with them. | found a good list of accommodations a the ADD/ADHD L earning Resource
Webdte. Thelink to the “Behavior Prescriptions’ is http://Aww.iser.com/ECS-fag.html

Ingtructors may find it useful sinceit isashort chart that isto easy follow. Hereisan
example

When you see this behavior... Try this accommodation
Difficulty following through on ingtructions Break up task into workable and obtainable
from others. steps
Provide examples and specific stepsto
accomplish task.

Another resource that | believe has a clear and concise approach to teaching Strategiesis
Learning Differently: A Learning Disabilities Resource Guide for Tutors and Staff.
SheilaMarshdl, Community Literacy of Ontario, November 2001. The book is available
from the Community Literacy of Ontario Office. Sheila participated in the Practitioner
Training for Successful Acquigtion of Literacy Skills for Adultswith Learning

Disabilities project. Severd school board representatives were aso part of thisinitiative.

Modification means you have changed what isto be learned to make it ampler. Critical
skillsmay be missng. The learning outcome is not the same as afull program. Thisis
not necessary for someone with alearning disgbility.

Knowing when to apply the correct teaching technique to the appropriate learning style is
the key to helping the adults in the LBS program who have learning disgbilities. A
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standardized program or “learning disabilities program” is not recommended by any of
the resources that | have researched. The resource book that has been recommended
frequently by those who fed that they are working successfully with their LD learnersis
Destination Literacy from the Learning Disabilities Association of Canada. | have
aready suggested that it has an excdlent screening toal. | have found another resource to
be excdlent aswell. It is caled Keys to Effective LD Teaching Practice which | Sted in
the previous section for the learner self-checklist. Like Destination Literacy, it isvery in-
depth and may be considered by some to be too detailed for an LBS instructor who is
managing amulti-level classwith many different kinds of students, both LD and non LD.
Inthisreport | fed it isuseful to include some of the materia about appropriate teaching
grategies from both of these references. Y ou can then make an informed decision asto
whether they are the correct resource for your Situation.

M ore Examples of Good LBS Practicesin School Board Classes

During phone interviews a number of examples of good teaching practice emerged that
as3s learners who may have LD. They combine a number of specia servicesincluding
dedicated LD classrooms, specia assessment and diagnostic testing opportunities
provided by other community agencies or specidized staff and individud indruction
opportunities for limited time periods each week.

One ingructor told me that the first step when working with LD students is to make them
fed comfortable. She found that |earners responded well when they used the computer
for writing. Thiswasin part due to the fact that most had not had much experience using
acomputer. It didn’t have any negative connotation for them and they had not
experienced fallure previoudy on a computer.

Another recommendation was to increase the individuaized assstance provided by the
practitioner or through peer tutoring or classroom volunteers. It was stressed that many
opportunities to practice anew skill and more structured learning Stuations were
important.

In another conversation, an ingtructor said that she dways used the same color paper
when giving assgnments thet were going to be handed in. The color key of blue for
example then reminded |learners with organizationd difficulty that they had an
assgnment to complete.

One practitioner explained that once you know what difficulties are present and you have
found common grengths, you can form smal groups who can work together. Thisis very
helpful for Stuations where the instructor has too large a group to help everyone
individualy.

Mogt practitioners re-enforced the fact that they adapted existing materids in order to
mest the needs of their LD sudents. They did not have specially purchased “LD
materia”.
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One practitioner reported that when working with learners who had visual processing
difficulties, she found they often had more success with a phonetic approach to learning
basic reading skills. (I have included more information about teaching reading skillsin a
separate section.) The practitioner also said learners were encouraged to read aoud even
when working on math. These learners usudly worked in an areawhere they didn’t
disturb others.

Another good suggestion for assisting learners to be successful outside of the classroom
was to encourage them to pick their own “editorsfor life’. Teach learnersthat it is not
cheating to have supportsin red life.

| want to learn more...
Hereisthelink to Keys to Effective LD Teaching Practice for those who may wish to

read further:
http://cls.coe.utk.edu/pdf/LD Teaching Practices.pdf

Another link that | think is helpful is a the Nationd Indtitute for Literacy Ste. This

aticleis caled Techniques: Working with Adults with learning Disabilities. It isbascaly

aslig of good techniques under the following headings:

God sHting
Introducing ingtruction
Effective teaching
Fogtering salf esteem

The materid isin the public domain and reproducible.
http:/Amwww.nifl.gov/nifl/Id/archiveltechniqu.htm

| have dready mentioned the Bridges to Practice initidive in some of my previouslinks
and suggestions. But there are so many good resources that evolved fromit that | want to
suggedt it again. Thislink isto the state of Horida s web based training for literacy
ingructors dedling with adults with learning disabilities. It is presented in aclear
sraightforward way and contains many ussful printable lists for intake and classroom
gaff. Any of your literacy saff thet iswilling to take the time to go to this sight will find

it timewdl spent I'm sure.

http:/Avww.floridatechnet.org/inservice/bridges/orient.html

Thefdlowing steis entitled Learning Disabilities Adaptations and Accommodations
Guide. It was crested by the Virginia Adult Learning Resource Center, Virginia
Commonwedth Univerdity. The link will take you to the title page where you choose the
Table of Contents. You will see anumber of ingtructiona strategies and checkligts. They
aedl very cdearly lad out and are designed to help a practitioner choose the most
appropriate accommodation or teaching technique suited to the particular learning
disability of the student.

http://mww.agl web.veu.edu/publications/L DGuide/index.htm

Learning Disahilities Initiative Project Report, 2003

35


http://cls.coe.utk.edu/pdf/LD_Teaching_Practices.pdf
http://www.nifl.gov/nifl/ld/archive/techniqu.htm
http://www.floridatechnet.org/inservice/bridges/orient.html
http://www.aelweb.vcu.edu/publications/LDGuide/index.htm

Teaching Reading Skills

When beginning to help learners improve their reading skills, it isimportant to know
exactly what area of reading is causing them problems. | found a helpful chart that | have
reprinted below. It isfrom Keysto Effective LD Teaching Practice University of
Tennessee, Knoxville Centre for Literacy Studies. | have referred to this resource aready
but | am including the link again. It is a downloadable PDF file, however it isalarge
volume and | know that not al LBS ingtructors will have the time to study the entire
document. Instead | have chosen to highlight the best, most classroom friendly sections

for people who want just the basics.

Finding the problem

Teaching strategy

Can she decode the words?

If not, she probably needs an intensve
decoding and syllabication program.

Is she decoding words dowly, but faling to
reed fluently enough to grasp the meaning?

If she decodes dowly and has much better
listening comprehension than reading
comprehension, she may need intensive
work with measures that improve fluency.
She may benefit from intensve indruction
and practice with al cueing systems
(syntactic and semantic as well as grapho-
phonic) so she can better monitor the
accuracy of what sheisreading.

Does she decode well and read with some
fluency, yet have poor memory or
understanding of what she reads?

If s, she may need:
- Assgancein learning to visudize

what sheis reading
A method of relating what she's
reading to her prior knowledge
A learning drategy to help her
remember stepsin comprehension
Srategies
A graphic organizer for
understanding how the pieces fit
together into the whole

Hereisthelink to the chart above. It can be found on page 66.
http://cls.coe.utk.edw/pdf/LD Teaching Practices.pdf

Learning Disahilities Initiative Project Report, 2003

36



http://cls.coe.utk.edu/pdf/LD_Teaching_Practices.pdf

Multi-sensory Reading Techniques

Teaching reading skills through multisensory techniquesis generdly considered the best
way to asss avaiety of learnerswho may bein any gven class. | have found some
excelent examples of using multisensory techniques to teach avariety of reading skills.

In answer to the first section of the above chart, here is a suggestion for helping with
decoding. One well known technique that has been employed in anumber of American
school systems has been very successtul. It is known as the Orton Gillingham technique
or Wilson Reading System. Both systems endorse a multisensory one- on-one approach
with dydexic children It was adapted for a classroom by Beth Singerland. Teacherswho
use this method obtained certification through intensve workshops. The system Stresses
phonemic awareness through a multisensory approach. Color coded cards are used for
each phonemeto gain automaticity. It ishighly structured, explicit and direct. These are
basc principles for LD appropriate ingtruction according to Bridges to Practice. Reading
(decoding) and spdlling (encoding) are taught together. Blending sounds for reading and
pulling gpart sounds to separate them for pelling are done through a hands-on approach
with the teecher and the learner. Action Research groupsin the United States, working
with adultsin literacy classes found that Sgnificant modifications were required in order

to be successful with thistype of sysem The very nature of the adult literacy class-open
entry, multi-level, and inconsstent attendance- was often a odds with this highly
structured gpproach. | found an excdllent article by Gladys Geertz, who has further
adapted these techniques for adults who are reading at very low levels and who may have
learning disabilities. This article is published in an online bulletin from Harvard
University’s Faculty of Education Department called Focus on Basics.

(http://ncsaAll .gse harvard.edw/fol/2001/geertz.html)

A typicd reading lesson would include the following components according to Geertz:

Usng ord language ills

Learning a sound-symbol relationship, and using cards to review the relaionship
Decoding

Vocabulary enrichment

Phrase reading

Structured reading

Story reading using comprehension skills.

A complete lesson plan is provided in the article.

Reading comprehengon skills can dso be taught usng a multisensory approach. Once
again | would like to refer you to the Keys to Effective LD Teaching Practice file The
section on Reading Comprehension beginning on page 66 includes severa different
suggestions including mapping in group settings to be used as a pre-reading activity.
Another comprehension strategy is called KWL. It guides alearner through specific steps
that he can use. The letters stand for: what | already Know, what | Want to know and
what | L earned from the reading.
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Below are some other examples of reading skills that can be taught through multisensory

approaches.

Reading Skill Sample of Activity

Learning Style Tar geted

Decoding sounds

Practice reading words
beginning with same
sound

Use a colored marker to
highlight the initial
sound

Teach learnersto
associate vowed sounds
with avisuad image (u,
umbrella)

Teach sound families
Make up amemory ad

Auditory learning

Visud learning

Visud learning

Auditory learning

Developing sight vocabulary

Teach learner to look
for smdl words inside
larger words. (moth in
mother)

Have learner keep a
smdll persond
“dictionary” ina
notebook with his own
important words. Stick
figure drawings can
help give avisual clue.
Present words in related
groups. For example:
develop a poster with
learners of “emotion”
words. Make it visble
in the classroom.

Visud learning

Visud learning

Auditory learning

Practicing function words such as
the, from

Develop alanguage
experience story using
the learner’ s words and
have him circle the
function words in the
story

Trace the function
words with plastic
overlay, or use felt
|etters to trace

Visud learning

Kinesthetic learning

Teaching Structure- prefixes and
suffixes

Make alist of common
prefixes and suffixes
and their meanings for
learner.

Isolate the affix by
boxing or highlighting

Short term memory aid
Visud learning

Visud learning
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Practice adding prefixes
to words to show how
meaning changes (do,
undo)

Practice adding
different suffixesto
root word swim,
swimming, Swimmer,
then read aloud

Auditory learning

Auditory learning

Using Context Clues (or cueing
strategies)

Teach students to:
Use background
knowledge about the
material

Look for picture clues
to help predicting
Look for meaning by
understanding the
context of the story
Think about structure/
grammar in order to
choose aword that
makes sense.

Look for sound/symbol
correspondence to
support a guess at the
word

Comprehension

Pre-reading activities
should help learner
prepare for major
themes. Encourage
prediction.

Use a graphic
organizer.

The visud display
provided by a graphic
organizer helps
learning.

Read passagein
chunks. Ask student to
confirm what he has
read then predict what
is going to happen next.

Auditory learning

Visud learning

Memory aid for ADHD
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| want to learn more...

If an ingtructor is looking for a specific gpproach to teaching reading comprehension, a
step- by step lesson plan for using the method called Collaborative Strategic Reading can
be found at the website called Learning Disahilities OnLine. This method is good for
groups or classroom teaching because it is done cooperatively as the name suggests. The
link is

http:/Amww.Idonline.org/ld_indepth/teaching techniques/collab reading.html

Thisis an example of teaching students about phrasesin order to improve reading
comprehension. Like other web sitesit includes a step by step lesson plan that is
gopropriate for the LBS classsoom. The article is cdlled Learning about phrases to
improve fluency and comprehension. Hereisthe link:
http://www.resourceroom.net/beyond decoding/phrasing dec2001.asp

For an interesting article about teaching vocabulary usng multisensory techniques, here
isthelink;
http:/Aww.resourceroom.net/myarticles’vocabulary.htm

| have previoudy suggested the resource called If Only | Could Read, Write,
Soell...Identifying and helping adults who find learning difficult. (Centre for Literacy
Studies, Univergity of Tennessee). It is an easy to read resource that was developed by an
“action research group” of literacy ingructors. Basically, they tried different techniques
with their learners and reported back to the group about their successes or failures. The
chapter on ingtructiona strategies has some good suggestions for reading. Here isthe

link:

http://dincs.coe.utk.edu/pdf/Read-Write- Spell.pdf
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Writing and Spelling Strategiesfor LD learners

Handwriting Strategies

Dysgraphia - Encourage learners to outline thoughts.

Practice keyboarding skills. It may be dow at first but eventualy it
will be faster and neater than handwriting.

Practice handwriting. There are times throughout life when it is
necessary.

Allow studentsto talk as they write, providing auditory feedback to
themselves.

Allow more time for written tasks.

Consider dternatives for learning to ease the demands of handwriting.
Allow students to dictate some assignments to a volunteer scribe.

Do not grade on neatness.

Encourage abbreviations. This helps learners with note taking.

Allow students to use the writing instrument that is most comfortable

for them.
Writing Strategies
Principles of In the resource guide called Learning Differently, Mary Norton sets out severa
writing principlesthat | think are very important to consider when LBS instructors

instruction teach ertlng She suggests that you should:

Encourage students to write regularly

Focusfirst on fluency, then on clarity and finally on accuracy
Teach sKills that are related to student needs.

Planning - The concept of “direct ingtruction” has aready been introduced as a
good teaching strategy. When applied to writing, instructors should
begin by teaching the concept of creating a“draft” copy asthe first
working copy. This may be done using a different color paper. | can
remember when | went to school; we aways did our “rough work” on
newsprint and never got the better quality paper until we were ready to
write our find or “good” copy.

Try grouping similar ideas on separate sheets of paper that can then be
physicaly manipulated to order and organize information. Another
suggestion to achieve the same effect is to use highlighters to quickly
provide visual links to smilar ideas. Y ou can then use these similar
ideas to teach the concept of creating a paragraph.

Don't forget to give feedback!

Editing It isaso important for the learner to have some strategies to do some self -
checking. An instructor could have an “editing checklist” so that learners can
do their own monitoring. A good example of a proofreading checklist comes
from “How do we measure up?” Written by adult literacy instructors from the
North York Board of Education. | have included it as Appendix 2.
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Where computers are available, be sure to teach learners how to keyboard and
then to use the “spell check” option of the word processor. Don’t assume they
know how to use it and make sure they understand what it can and cannot do.

Spelling
requiresvisual
clues, auditory
processing and
memory.

Tryto
determine the
typeof errors

Spelling Strategies

Research indicates that spelling is the area that presents the greatest difficulty
for people with learning difficulties. That is because it involves visud clues,
auditory processing and memory. People with learning disabilities cannot
easly transfer from one type of processing activity to another. For example
being able to read aword will not automatically mean that an individual with
LD can then spell it correctly. Whereas reading involves recognition, spelling
involves recal. If we were to generalize we would imagine that as instructors
it isimportant to teach people how to look for patterns in words.

For a practitioner, it helps to know the kind of spelling errorsthat alearner
makes. That will give clues as to what the individua’s difficulties are and aso
where his strengths lie. For example an auditory learner often tries to spell
phoneticaly, or by “sounding out”. Usualy they have difficulty with visua
processing. In contrast a visua learner may have trouble spelling phonetically
or recdling sounds in order. The auditory difficulties that they have cannot be
overcome simply by drilling the sounds over and over again. They must be
taught different strategies. Below are some examples of specific teaching
strategies to use.

More Spelling Strategies

Teach auditory learners to exaggerate syllables or sounds.

Teach visua learners to write words in segments

Teach auditory learners to write in segments also so that their auditory
skills can pick up the rhythm and sounds of the word.

Teach mnemonics. In fact some LD adults will invent their own
mnemonic or clue because it is more meaningful.

| thought it was worthwhile to include the following ligt of spelling Srategies that are
written expresdy for sudents with learning disgbilities. The complete list comes from the

education website of the University of Tasmaniain New South Waes, Audrdia The link
isincluded at the end of theligt if you want to seethe entire list of Srategies.

Spelling

Although spdlling problems tend to be very persstent in aduts with learning disabilities,
there is sill much that can be done to improve spdling if you are prepared to put time
and thought into it. Below isarange of useful spdling strategies. Many of them are taken
from Montgomery (1997).
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Learn to use avariety of strategies so that you can pick an effective one each time you
have a specific spelling problem. Remember, the strategies you make up yoursdlf are
likely to be ones you will remember best.

Focus first on learning how to spell your personal ‘ demons’, those words you consistently
have trouble with, and on learning key words, which are important in your field of study.
Pronounce the word very carefully, emphasizing each syllable. For example, hos-pi-tal.

Say the word aloud, pronouncing even the letters which are normally not pronounced. For
example, gov-ern-ment.

Say the word incorrectly, to help remember how to spell a difficult part. For example,
Wed-nes-day, or Don’t get your k-nick-ersin a k-not.

Break the word into syllables and carefully sound each syllable. Those not used to this
strategy may need to learn to count and ‘beat’ out or clap the syllables.

Many English words do not follow regular phonics rules. However, if you give each sound
in aword an accurate letter or |etters, others are more likely to understand what word was
intended.

Buy a grammar or spelling book that lists basic spelling rules. Revise the common rules
such as ‘i before e except after ¢, or when to use a silent e. Remember, however, that
amog dl the rules in English have exceptions.

Think of words as occurring in families with common parts. For example, tele—means
far, and is spelt the same way in words such as telescope, telephone and television.

Compare the problem word with a similar word you can aready spell easily. For example,
if you have trouble remembering how to spell who, but no trouble remembering why, say
the phrase Who is he and why is he there? To remind yoursdlf that both words start with
wh.

Refer ences
Montgomery, D 1997, Spdling: Remedia Strategies, Cassdll, London

Below isthe link to “Opening all Options 11", awebsite with avariety of resources for
students at the University with Learning Disabilities. At the web site, click on the button
on the left called “learning strategies’. 1t will offer severa choices in different subject
areas including spelling from which the above list was taken.

http://student.admin.utas.edu.au/services'optionsindex.htm
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Help learner to be organized

Helping learners to be organized is beneficid in dl content areas. When it comesto
writing, a mnemonic that has met with successis POWER.

P-plan your work

O-organize your thoughts

W-write your draft

E-edit your work

R-revise your work to make the find copy
| want to learn more....

On the Internet at the Learning Disabilities OnLine website thereisan article thet is
designed to be a handout for students. It is entitled Five Guidelines for Learning to Spell
and Sx Ways to Practice Spelling by Susan Jones. Some ingtructors may find it helpful
for the sudentsin their dass. Thelink is.

http:/Amww.ldonline.org/ld_indepth/teaching techniques/spelling studying.html

Another spdlling lesson comes from the Resource Room web site. Hereis alesson for
those who want the step-by step approach to teaching doubling the last letter in aword
rue

http:/Avwww.resourceroom.net/ Spelling/doubling.hitml

A good article on dysgraphia can be found at the following link:
http:/mww.aswvu.edu/~scidis/dysaraphiahtml
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Teaching Math to L D Adults

Mathematics or numeracy instruction seems to take a back seet to reading, writing and
spelling in literacy classes but | spent some time looking at the research in order to
determine what Strategies, specificaly directed to math for adults with learning
disahilities, exigt. Learners who exhibit difficulties with math may, in fact, have

language- processing problems, visud —gpatia confusion, memory or atention deficits
that interfere with math skills meaning that they exhibit problems with math but their
actud disability is not specificdly in the fied of math. For our purposes of course,
ingructors should attend to the skill that requires improvement and use the gppropriate
teaching strategy. Aswe have suggested earlier, it may not be possible or necessary to do
diagnogtic testing for alearning disability in every case. But LBS indructors should
understand in what areas students need help and then teach to their learning strengths.
Thisistruefor dl sudentsin the class. The most common problems related to math seem
to be the inability to recdl basc facts and the unreiability of written computation.

Good Teaching Strategies

Some generd drategies for teaching math are listed below. They are not targeted towards
a paticular math sKill; rather they are agroup of good strategies that should be employed
by good ingtructors remembering what learning strengths are best for their learners. The
accommodations that they use for language teaching should aso be used for numeracy
and math lessons so many of these have been included in earlier sections of this report.

These drategies are a compilation from 2 different sources:
http://mww.aglweb.veu.edu/publi cations/'L DGui de/ Sec8/ Teaching¥020M ath.ntm
http://gseweb.harvard.edu/~ncsal/fob/2000/kenyon.html

Provide extra time when teaching new skills.

Teach new concepts in manageable chunks. Give lots of practice.

Do not teach new concepts until the previous skill is understood.

Build retention by providing review soon after anew skill islearned.

Focus on understanding not just memorizing.

Teach the learners to use a calculator. Encourage them useiit to check work.
Teach the learner to look for key words in a math problem such astotal,
difference, how many more that sgnd the math operation that is required.
Apply red world problems when teaching computation.

Encourage learners to read aoud.

Teach the components of agorithms and Srategies.

Encourage drawings to help visudize math problems. Use auditory examples for
those who have a preference for learning by hearing information.

Use graph paper to help keep numbersinline.

Do not put too much information on worksheets- avoid cluitter.

Encourage students to track their own progress.
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| found an interesting article caled Math Learning Disabilities by Kate Garnett & the
Idonline webgite. This website has anumber of excdlent articles on many areas of
learning disahilities. The link below is to the homepage. Go to the section cdled “ For
Teachers’, then scroll down on the left sSide to fine the articles on mathemdtics. Here is
the link for the home page:

www.ldonline.org

| thought it might be useful to indude the following ligt of suggestionsfor indructionin
learning number facts from the article about math learning disabilities. The entire article
iswdl worth reading however.

Kate Garnett, Ph.D.

Reprinted by permisson from

Divison for Learning Disabilities Journa of CEC.
November 1998

I nteractive and intensive practice with motivational materials such as games
..Attentiveness during practice is as crucid astime spent

Distributed practice, meaning much practicein small doses
...For example, two 15-minute sessions per day, rather than an hour session every
other day

Small numbers of facts per group to be mastered at onetime
...and then, frequent practice with mixed groups-

Emphasisison “reverses,” or “turnarounds’ (e.g., 4 + 5/5 + 4, 6x7/7x6)
..Inverticd, horizonta, and ord formats

Student self-charting of progress
...Having students keep track of how many and which facts are mastered and how
many more there are to go

Instruction, not just practice
... Teaching thinking strategies from one fact to another (e.g., doublesfacts, 5 + 5,
6 + 6, etc. and then double-plus-onefacts, 5+ 6, 6 + 7, etc.).

Students with dydexiamay aso have trouble learning math concepts, symbols and
vocabulary. Research suggests that the most successful gpproach helps the learner by
garting with concrete, manipulative materia, moving gradualy to the symbols of math
(+, -, =) and findly to abdtract thinking using math concepts. As with reading research, it
has been suggested that sometimes using a background color such as cream may assst
learners when they are working on math exercises.
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Conclusions and Recommendations

The Importance of Time

| sated it in the introductory section of this report but because | think it is such an
important consderation, | will remind you again of the importance of time when deding
with adults who may learn differently. Taking the time to get to know them and to
understand their learning needs is one of the keys to having success with this group of
learners. | had the luxury of time while working on this report. And by spending a grest
dedl of time sorting through materia and choosing only that which | think will work for
LBS classes, | made suggestions that | hope will save those of you in the fidld some time.
That was one of the requests from the LBS Managers Meeting on December 4, 2002.
There aren't fabulous shortcuts, nor are there quick fixes, but there are good solid
research based methods for working with adults who learn differently. Asevidenced in
my conversaionswith LBS staff around the province, those methods are already in place
in many school board LBS programs.

| found particularly vauable information in the aress of:

Screening and Identification
Teaching Strategies and Accommodations
Teaching Techniques for Reading, Writing and Spelling

M athematics

Mathematics was an area that seemed to have very little written for adults, especialy
targeting those with learning disabilities. It is an areathat would benefit from more
attention and documented examples of successful Sirategies.

Assessment and Evaluation

Aswadl, next to nothing has been written about assessment and evaludtion asiit relates
specificaly to the LBSfidd. Therefore | didn’t include a section on this topic since there
was nothing to review. Interviews with LBS gaff indicated that athough no specid
demondtrations had been developed for learners with LD, there were, of course, good
practices in place. Recommendations included:

Be careful to measure the learner in apractical way. That is, in away that applies
directly to problem solving in everyday life.

Be sureto give extratime if necessary.

Break the demondtration down into smaler chunks as was discussed in the “good
teaching techniques’ section.
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A project on Demondtrations is currently being developed by the Learning Disabilities
Association of Ontario. It was not available for review at thistime.

Recommendations

One problem that | encountered was that good resource material, developed in this
provinceis often not in use in the fidld. Why? It gppears that only alimited number of
print versons were supported by the origina funding. Once those were distributed, other
people could not access them.

My strong recommendation is that this type of good resource needs to be
available online so that everyone in the LBS field can access this materid. We
now take for granted that we can access the virtud library of the Internet and it is
unfortunate that some recent, excdlent materid is not available at an LBS Ste
wherethereis afocus on learning disahilities.

Closdly connected to materia being available onlineisthe need to be able to
update that materid regularly. When webdgtes and Internet links are included in
documents such asthis, we run the risk that these links may not be available
indefinitely. Also, new, related materid is being developed and it would be
vauable to readers of this document to have links to new resources. It would be
useful to have a system in place where regular updates can be inserted into
documentsin order to keep them current.

Feedback that | received when speaking with LBS staff indicated that it would be
hel pful to have one location where they knew they could locate good, religble
resources that targeted their needsin LBS.

School board LBS Managers at the December 4, 2002 aso made some important
recommendations that | think have a place in this report. | have summarized them as
follows

There appears to be alarger than average number of adults with possible learning
disabilitiesin LBS classes when compared to the general population. Perhaps we
are Smply becoming more aware of learning disahilities as they relate to adults.
Perhaps more adults with learning disabilities are coming forward, looking for
help than they had in the padt. But it is evident that more practitionersin the LBS
field are facing more learners who have learning difficulties. They are looking for
more support in order to serve their learners better. More qualified resource staff
and specidists on LD issues are needed in the programs.

Thereisahigh turnover of practitionersin LBS programs so professiona
development in the area of learning disabilitiesis an ongoing need.

Classroom sizes should be kept to fewer than 10 learnersif a practitioner isgoing
to be able to successfully work with adults who have learning disgbilities. All the
research stresses that people with learning disabilities are not dike. Individudized
programming is the key to success.

Severa school boards have developed some outstanding partnerships with other
community agencies. Some of these are supported through funding from the
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Minigtry of Training Colleges and Universities. Don't hesitate to discuss
innovative ideas with Ministry Field Consultants. Pilot programs based on sound
strategies and partnerships may develop.

In conclusion, | would like to remind the LBS managers and supervisors, who tend to be
the recipients of new information and recently produced resource materid, that they need
to be diligent and to make sure that the practitioners in the classrooms, who work with
the learners every day, are aware of and have accessto dl the materid that is received.
Many of the charts with teaching techniques or classroom accommodationsthet | have
included in the Internet links are easy to download and copy for distribution to staff at
meetings or professona development workshops. Frequently | have been told by
practitioners that limited copies of resources are available and online accessis restricted.
The success that they have working with specid needs learnerswill be limited if they are
not aware of the excellent resourcesthat | have found. | know that it is not an easy task,
but | think that you will find that the resulting success will be well worth the effort.

Working with learners who may have learning disgbilitiesis not an easy task. But it can
be very rewarding for those who hdp individua's who may have been struggling to
succeed. | have had the privilege of spesking with a number of these dedicated and
resourceful people who are currently working in the school board sector. They deserve
recognition for ajob well done. We need to continue to support our staff by providing
them with the best resources that we can. | hope that my smal contribution of helpful
grategies for working with adults with learning disabilities reaches the LBS staff who
can mogt benefit from them.

Donna Zener
Consultant
April, 2003.
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Consolidated List of Linksto Internet Sites used in this Report

Workforce Development Council for Seettle-King County: Learning Disgbilities Project.
Thislink isto the article entitled “ Under standing Learning Disabilities”.
http:/Amww.seakingwdc.org/ld/understand.htm

If Only I Could Read Write Spell; Identifying and helping adults who find learning
difficult. Tennessee Literacy Resource Centre. Thisis an action research project
available in PDF format to download.
http://dincs.coe.utk.edu/pdf/Read- Write- Spell .pdf

Learning Disabilities Association of Canada. Thislink isto an introductory article about
learning disabilities and adults including some characteristics of LD.
http://mww.| dac- taac.calenglishindepth/adul ts/adul tld.htm

Theligt of characterigtics of learning disabilities at thiswebsite is specificaly desgned
for use by apractitioner in aclassroom setting. It is from the Bridges to Practice
website. The Florida Tech website is dso a treasure trove of excdllent
information.(the second link above) Take the time to explore if you can.
http:/Aww.floridatechnet.org/inservicelbridges/tables PDF
http:/Aww.floridatechnet.org/inservice/bridges/orient.html

Keys to Effective LD Teaching Practice funded by Tennessee Department of Human
Services. Produced by the Knoxville Center for Literacy Studies, University of
Tennessee. Thisis alarge PDF document that isfound at the Nationd Indtitute for
Literacy, southern LINCS Ste. Many sections have excdlent information and
teaching drategies.
http://cls.coe.utk.edw/pdf/LD Teaching Practices.pdf

Northwest Territories Literacy Council webgite. Thisisalink to their home page. There
is some very good materid included here in the adult literacy section.
http://nwt.literacy.ca

Foecial Needs Assessment Procedures by Pat Hett. Thelink is to the pages concerning
learning disabilities
http://gear.torque.net/~bpd/dev/snap/learning.htm

Hellofriend is the website of the Ennis William Casby foundation. The teaching section
of the ste has some excellent classroom focused idess.
http://Amwww.hdllofriend.org
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http://cls.coe.utk.edu/pdf/LD_Teaching_Practices.pdf
http://nwt.literacy.ca
http://gear.torque.net/~bpd/dev/snap/learning.htm
http://www.hellofriend.org

Thislink isto the ADD/ADHD Learning Resource Centre webdgte. The “behavior
prescriptions’ chart is very neatly presented.
http://mwww.iser.co/ECS-fag.html

The Nationd Inditute for Literacy Steis huge and an incredible amount of materid. This
link is specificdly to an article entitled: Techniques: Working with Adults with
Learning Disdilities.
http:/Aww.nifl.gov/nifl/Id/archiveltechniqu.htm

Focus on Badicsis an online bulletin supporting many types of basic literacy. It isfrom
Harvard University’s Faculty of Education Department. Thislink isto an aticle
about teaching reading to adults using multisensory techniques.
http://ncsall.gse harvard.edu/fob/2001/geertz.html

Learning Disahilities OnLine—this Steis not specificaly for adults but there is a teaching
section that has many worthwhile strategies for classrooms. It is worth spending
some time there to look a specific articles.
www.ldonline.org

Resource Room filled with articles and activities. Once again this website is not
specificaly for adults but thereisalot of very good materid there for
practitioners. In the section on Teaching Reading | gave the link to articles on
decoding and vocabulary.

WWW.Iresourceroom.net

Thislink isto the education webgte of the Universty of Tasmaniaat New South Wales,
Audrdia Itiscdled Opening dl Options 1l and it isaresource and information
gtefor gudents with learning disabilities. The learning Srategies section is very
helpful.
http://student.admin.utas.edu.auw/services/options/index.htm

A good article on dysgraphia can be found at the above link.
http://Awww.aswvu.edu/~scidis/dysgraphia.html

The math resources that | found useful were from the preceding websites.
http://mwww.aglweb.veu.edu/publications/L DGuide/ Sec8/Teaching%20Math.htm
http://gseweb.harvard.edu/~ncsall/fol/2000/kenyon.html

Learning Disabilities Association of Ontario. Pet Hatt's Literacy Project articlesand
handouts are dl available online.
www.ldao.on.ca
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Dydexia Adults Link (a British St€) has anumber of interesting articles.
www.dydexia-adults.com

Thefalowing Steis entitled Learning Disabilities Adaptations and Accommodations
Guide. It was created by the Virginia Adult Learning Resource Center, Virginia
Commonwedth University. The link will take you to the title page where you
choose the Table of Contents
http:/Amww.ael web.veu.eduw/publications/L DGuide/index.htm
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Video Resour ce

How Difficult Can This Be? The F.A.T. city workshop by Richard D. Lavoie. With
supporting documents. This workshop was developed to help parents; teachers
and support workers understand what it is like to have alearning disability by
putting them in Stuations where they fed Frudiration, Anxiety, Tension. It
trandates very well to an adult education Stuation.
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Appendix 1:
Checklist

What’s your learning style?
Check the boxes beside those statements that describe you. Then add up the
check marks you’ ve made for each learning style.

L ear ning through seeing

| remember something better if | writeit down.

| enjoy doodling. | draw pictures or doodles in my notebooks.

| find it hard to understand what a person is saying when background music is playing

| get more work done in aquiet place.

| get logt if someonetels me directionsand | didn’t write them down.

| am good at remembering faces.

It's much easier for me to add three smple numbersif | write them down rather than add
them up in my head.

TOTAL.:

OO0ooooOono

L ear ning through hearing

O | understand ingtructions better that someone tells me, rather than reading them.

0 I’'mgood a remembering names.

I I’'mgood a remembering what other people say.

O | say the numbersto mysdlf when | do math.

0 When I'm ligtening to someone give atalk, it’'s better for meto just listen, and not take
notes

LI When I’'m trying to remember what I’ ve learned, | usudly ask mysdlf questions out loud.

I I'drather listen to the news than read a newspaper.

TOTAL:

L earning through doing

| think best when | can move around. | don't like Sitting at a desk very long.

| liketo do crafts or repairs where | get to use my hands.

| need lots of breaks when I’'m learning.

| don't get lost very often, even in anew place.

| remember recipes after | make the dish once or twice.

| don't like to stop to read the directions. I’ d rather just figure something out by doing it.
| learn best when the teacher explains things usng models or experiments.

OO0Ooo0OoOono

TOTAL:

Learning Disahilities Initiative Project Report, 2003 55



Results
Do you have more check marks for one of the learning styles? Which one?

What might that tell you about HOW you like to learn?

Return to report
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Appendix 2:
Proofreading T ool

I ngtructions

Read the questions below to help you proofread your own work.
Read each question, and then check your own work.

Pace a checkmark under “yes’ or “don’t know” until al questions are answered.

Attach this form to your work before you hand it to your teacher.

Proofreading checklist

Yes

Don’t Know

Isthere a capital letter on the first work of each sentence?

1. Isthere aperiod, question mark, or exclamation mark
at the end of each sentence?

Isthere a capital letter on all proper nouns or other words that
need it?

2. Arethere commas, apostrophes, hyphens, and
guotations marks where needed?

Have you check for spelling mistakes?

Is every sentence complete?

Is every sentence one complete idea?

I's each paragraph separate?

Does each paragraph have a topic sentence?

3. Does each sentence in the paragraph tell about the
main idea?

Do the subjects and verbs agree?

Are the verb tenses consistent?

Did you use plurds correctly?

4. Didyou crossthet’s and dot thei’s?

Return to report
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